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contrast; parente and teachers identified considerable differences
between what-they wish to emphasize and what they believe is 16eing
emphasized. These results suggest that'the differences in teacher,
parent, and student perceptions about the purposes of the school will
have i)wiportant implications for the question of school effectiveness
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INTRODUCTION.

r

7'1
The social organization of schools is a dominant theme of the "new

sociology of education" (Karabel and Halsey, 1977). Characterized by

one observer as a "quiet revolution educational research" (Walberg,

1979), studies have concentrated on "the context for teaching and

learning" and "the nature of the school' experience forboth:staff And

pupils" (Rutter, 1979, p. 106).

'Inchided in the domain of this 'new sociology is research. on the

effectivenhs of still:W*s 'This research contends -that effective. school's
IP-

produce more pOiitive beliiiiiorP.atfei-4ns-arid'higher*leVels of academid
-

achievement in their students, (Berman and McLaughlin, 1980; Miller and.
1978; Rutter; 1979).

School climate has been identified as one of the characteristics whicii

determines how effectively "schoolsvfunction. (Rutter, 1979; Brookover,1979;

Lehming and Kane, 1981; Sarason, 1981; and Edmonds, 1982). In these .'

studies, climate isdefined as the "atmosphere" -of A school biaildinge
- -

It is, the impressions, moods and feelings one experiences when walking

the corridors, sitting in the classrooms, or standing on the tilaygrounds.
. .

Rutter (1979) believes climate it a prOduct of the beliefs and values
- .

.- . t
cxPressed by people in a :schoo , ."Can all Students learn," ."Do schools

make a-difference," "Should par` nts decide what is taught, and'"Is'

excellence recognized" are each xamples of beliefsiarid,values which

can define the climate of a schoo or aIclassroom.

,



In .effective schools, it is argued that people share common'belitfs

and values about school and schooling. The.climate of .these schools,
2,1

is tharaCterized by a sense of purpose, an atmosphere oforder /Ind

quiet, and a 'feel4ng of%pleasure in learning., There dare high expecta-

tions for students to do well academicalli which account in part for

higher levels of student achievement. And; there is a 5194rly'defined

academic mission which students, 'teachers, and parents Understand and

support. By extension, thve conditions set for effective school di-

mate agply- ;imul taneobsly_to. cl asiroorg .a5:wen ! ,
,

This' paper present's a comparison of how teac-herS; students, and
I,

parents perdeive the climate of theirischeols,\ in the city of Greenfield
. 1 . , ; , / ' -", . .. \ ,

Magachusetts, as 'measured by responses giken to a series of .value state
, . 4

-.- .
merits aboutfIthe purposes of school. . --

Our research approach is derived from Rutter's study of twelve..

v.

.
- .

inner London econdary schools. Rutter examined differences 'between

schools .isla way of assessing an institutional effect of schools on

'.student performance.

To examine climate we assessed whether teacher,,, students, and

parents view pUrposes *of school differently. The goal was to determine

. the'degree Sf presence"rof'a ,pliinate of sharedbeliefs and values within

the school's; We hypothesized that agreerrient between teachers., students,
A

"-'and .parent's on.theTurposes of school would suggest the presence.-of commoni
-..

g

4
o
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f

contrast, isagreetnent would indicate the pres'ice of alterna e,
J \

potektiall conflicting, .beliefs and prodirce a _school climate of

'

,

school beliefs andf support a school climate of collabo aticm. 'By .

o.

, contention.

.0ur re

(1977:1981)

Schools,..th

of Massachus

a ppro xi ma tel

chosen as a

School .Plan

junior. hi gh

Ai) ove

subdivided i
.

istered by

A :Staf Dev

members of

(N =110):

senior Mg

men ts:' di s t

--PROCEDURE

3

earch is. a product of a four year education project.

onducted jointly'by the,Greenfield..Missachusetts Public

Massachusetts Department Of EducatiOn and the Uniyersity

tts School of education. Greenfield, 'a community

113,000 in the northwestern\ Part ofthe. state, had been

ural field tite.of the Department of Education's Secondary
1:16

'rig project. Twa secondary schools, a high school, and a

sehool were 'the focus, f the project.

all7needs assessment wa conducted. The Procets.1

nto, three similar, yet di titnct, 'survey instruments admin-
.

ommi ttees' representing the leachers, students and 'parents.

lopment, Committee assumed resppnsibility:_for .surVeying ;111
.

he faculty. and administration of the secondary,schools

Student Advisory Committee coordinated the :surVeying of ,all

and-:junior high (N =1081) students. Of the 11 91 "survey ihstru7

ibuted, 1107 were completed.(92.9 percent return). A Community

. A

O



Advisory Committee conducted a random sampling of the Community (N= 3600).

'A 31 percent return was recorded (1116 completed surveys).

Eight purposes of schooling, identified in Table I, chosen by'the

committees, were included on the needs assessment questionnaire. .

Tea-chers, students,'and parents were asked raXe each purpose on a

0=3 scale from '"not emphasized" to "strongly emphasized" in'terms of

their- perceptions of-their school.

and

Table I

Selected Ourposei of Schooling

Prepare for further schooling

*,: Concern for the needs of others -.._

Improve ocial and economic status

elPrepar for the 1080's

Prepare,for jobs and

,* selfas a person

*
.
-Develop intellectual abilities

-* 'Respectfor the rules of society

, %,

Disagreementi.beiWeen.'What.Od'rposes.Ofschool-"Should,be emphaSizer'

. .

what purposes =of school's. are "being, emphasised" were found between

.

-groups throughout-the eight Categories. Figure I presentS findings. of

seleCted purposes of sihoolS that teachers, studentt-., and parents believe'

should be be emphasized. Figure ll presents'.findings of selected purposes
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Figure I illustrates that the views of teachers, students, and

parent'on the ideal purposes of schools are remarkably sithila.r. These

thre'e groups, break asunder, however, when actual school situations

and day-to-day practices are examined resulting in two dittinctly

7.

different groups and opinions. The students vteweveryday:school life,

..

as meeting their expectations while, teachers and-parents rate Ahese

same activities as falling short 'of their expectation's.

Students in Greenfield felt more positively thantheir parents
. .

or teachers about the ability of school.tO prepare them. for, later life..

According to the students, whateiei. Wpoies parents and teachers4think

) should be emphasized are being emphasized.. By contrast, parents and

-teachers identified considerable.differences'between what they Wtshed.

would be emphasized and what they thought was being emphasized.

r

CONCLUSIoN:'

Based on-'our survey results, we conclude the climate of the Greenfield

Secondary Schools is characterized by differences in'the perceptioni o

teachers, parents, and students. These findtus have.impartant impli

tions for the question of school effectiveness in Greenfield:

Research of effective schools contends th4t,positive.school Climate

includes a sense of order and purpose and*high expectations for student

achievement through an"academic mission clearly understood and widely 1

;

supported.by faculty, parents,.apdstudents. In Greenfield, we see-an



.

orderly and purposeful climate as fficult to achieve given the

divergent views of; purposes reported by the groups in.our study:

Similsirly,.creating high kpecta ions for student achievement

will be difficult when the opinions of arents and teachers are in marked

contrast to those of the student body r garding what ii actually bei66-

achieved in school. A clear academic mi sion will yemaih unrealized

as loni is a gap exists. between thelroups' opinions of how well the

4

purposes of school are being realized in their schools.

-t

10

7

0
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